. Concomitantly, student expectations about teaching are rising. Students are demanding more engaging learning experiences that are worth the opportunity costs of putting their careers on hold (O'Brien & Hart, 1999; Page & Mukherjee, 2000; Schneider, 2001) . They seek class environments where they can not only obtain knowledge but also can learn how to apply that knowledge and exercise the judgment they need to succeed in the unpredictable business environments they will face in their careers (Merritt, 2001) . In short, students are seeking an active, high-impact learning experience in the classroom.
The purpose of this article is to offer a systematic approach for creating active learning in the classroom and to provide hands-on tips and techniques for implementing this approach. The first section outlines a framework conceptualizing active learning in the classroom along four distinct dimensions of the teaching process-context setting, class preparation, class delivery, and continuous improvement. Each dimension is discussed, and interrelationships among the dimensions are highlighted. The second section of the article delineates specific action steps that can be taken within each of the four dimensions and provides benefits and implementation tips for each action step. The third section addresses common concerns often raised by faculty about active learning in the classroom.
The contribution of this article is threefold. First, we expand the current literature on active learning, which concentrates primarily on in-class delivery and context setting, by considering class preparation and continuous improvement as dimensions of the teaching process that are also essential to creating active learning in the classroom. Second, we extend the current literature by focusing on business teaching and offering a guide to creating active learning in the business classroom. Third, we offer a quick, easy-to-use, and action-oriented reference guide for management educators.
A Systematic Approach to Active Learning in the Classroom
Active learning can be defined as anything that "involves students in doing things and thinking about what they are doing" (Bonwell & Eison, 1991, p. 2) . The focus of active learning is on developing not only students' knowledge but also their skills and abilities by providing opportunities "to talk and listen, read, write, and reflect as they approach course content" (Meyers & Jones, 1993, p. xi) . Active learning emphasizes the application of theory and concepts by involving students in the learning process through the use of "problem-solving exercises, informal small groups, simulations, case studies, role-playing, and other activities" (Meyers & Jones, 1993, p. xi; see also Auster, Grant, & Wylie, 2005, p. 39; Ragains, 1995) . Through this application, students are able to gain both a comprehensive understanding of course material and the skills they need to excel within dynamic business environments.
The literature on active learning in the college classroom focuses mainly on class delivery techniques as the primary vehicle for creating active learning in the classroom (Bonwell & Eison, 1991; Keyser, 2000; McKeachie, 1999; Meyers & Jones, 1993; Silberman, 1996) . Some attention is also given to ensuring that an appropriate classroom environment and tone is established (Bonwell & Eison, 1991; Keyser, 2000; Meyers & Jones, 1993 ). Yet scant attention is paid to either systematic approaches for creating active learning or to active learning in the business school classroom.
This article builds on and extends the literature on active learning by developing a systematic approach that is geared for management educators. Critical to this systematic approach is the consideration of multiple dimensions of the teaching process rather than focusing solely on class delivery and context setting. More specifically, this article proposes that four dimensions of the teaching process-context setting, class preparation, class delivery, and continuous improvement-are essential to creating active learning in the business school classroom.
Although context setting establishes the overall tone of the classroom, class preparation is an important dimension to include because of its critical role in the success of each class. Planning in advance for not only the content but also the teaching techniques, timing, and visual aids to be used in a specific class will greatly enhance active learning in the classroom. Similarly, although the literature on active learning tends to focus only on the classroom delivery, the bulk of teaching literature asserts that feedback and continuous improvement are important elements in any type of learning experience (Carson, 2000; Franklin, 2001; Gross Davis, 1993; Van Voorhis, 1999) . Therefore, in addition to context setting, class preparation, and class delivery, this article includes continuous improvement as the fourth dimension of the teaching process that must be considered to achieve active learning in the classroom. Student feedback provides powerful and useful information that can be used to improve teaching (Carson, 2000; Franklin, 2001; Van Voorhis, 1999) .
We propose that by creating a systematic approach based on these four dimensions of the teaching process, active learning in the classroom can be optimized. Within each of the four dimensions, there are specific action steps that can be taken to create active learning in the classroom. However, each dimension is also highly interconnected and interactive with the other dimen-sions. Because action steps taken within one dimension can either reinforce or weaken action steps taken within another dimension, it is useful to consider all four dimensions in concert, as part of an overall, systematic approach for creating active learning in the classroom (see Figure 1) .
As shown in Figure 1 , context setting refers to establishing a receptive, candid atmosphere for learning that facilitates student interaction and engagement. Because of the pervasive effect of context setting on the other three dimensions of the teaching process, it is shown as the gray background of Figure 1 . It provides the context within which the other three dimensionsclass preparation, class delivery, and continuous improvement-interact (Bonwell & Eison, 1991; Meyers & Jones, 1993) .
Class preparation and class delivery are conceptualized as iterative, circular arrows in the center of Figure 1 , immersed within the overall context that has been set. Unlike context setting, these two dimensions of the teaching process must be revisited for every classroom session. Class preparation refers to the thought, planning, and creativity on both content and process that is essential for successful class delivery. Class delivery refers to the actual facilitation of a specific classroom session. These two dimensions are highly interconnected. The preparation for one class feeds into the delivery of that class, and the delivery of that class then feeds into the preparation of the next class. Continuous improvement, the fourth dimension of the teaching process, is strongly linked to class preparation and class delivery, as noted by the feedback arrows in Figure 1 . Feedback obtained via continuous improvement offers an incredible opportunity for altering, refining, and renewing approaches to both class preparation and delivery. Note also that the overall context that has been set will affect the sincerity of the feedback obtained and that feedback may also provide insight into how the classroom environment should be altered to better support active learning. This interrelationship is illustrated in Figure 1 by the placement of the feedback arrows within the gray background-context setting.
The following example demonstrates the dynamics and relationships among the four dimensions of the teaching process, as depicted in Figure 1 . When planning an interactive, highly participative discussion for a given class session, students should feel comfortable sharing their views and, ideally, should be able to refer to one another by name. In short, the first step is to create a context that supports a lively class discussion. Similarly, to deliver on a plan for an in-class discussion, solid preparation is essential. The assignment of guiding questions, the decision about whether the discussion will happen in plenary or in break outs, and the estimated timing for various segments are some of the inputs to a successful in-class discussion. To maximize the success of the discussion, it must also be delivered effectively. Successful delivery will involve providing a variety of approaches to content and monitoring cues from students to make on-the-fly modifications to the class plan. Furthermore, if the discussion reveals that students do not yet have a clear understanding of a specific concept or theory, this information can be used in planning the next class. As is evident from this example, great discussions do not simply happen serendipitously. Attention must be given to each of the four dimensions of the teaching process-context setting, class preparation, in-class delivery, and continuous improvement-to effectively create active learning in the classroom.
Action Steps and Implementation Tips
In the previous section, we outlined a framework for approaching active learning in the classroom. In this section, we focus on delineating action steps within each of the four dimensions. Benefits and implementation tips related to each of the action steps are provided. The systematic approach presented in this article can be customized to include as many or as few of the specific action steps as preferred, given personal style, course content, class size, and class composition (Grasha, 1996) . However, it is recommended that when any individual action step is pursued, the interrelationships among the other dimensions of the teaching process be considered.
CONTEXT SETTING
Context setting is an essential first step in creating an active learning classroom because it sets the tone for the remainder of the course. By taking steps early in the term to establish norms, expectations, and ground rules, a climate can be created from the beginning where students feel comfortable expressing personal viewpoints, assessing one another's contributions, and asking questions (Bonwell & Eison, 1991) . Active learning demands a collective environment where knowledge does not flow solely from instructor to student. Thus it is important that instructors enlist students early to garner their support in the joint creation of a supportive active learning environment (Klionsky, 1998) . By doing this, we can move from an in-class environment where ping pong is played (the responses always return to the instructor) to one where the metaphor of volleyball is more apt. A question is raised, and then the students bounce the question among themselves, working through the issues and challenges. Beyond the emotional and intellectual climate, the physical environment can be used to reinforce the patterns of interaction needed for active learning (Meyers & Jones, 1993) .
More specifically, some of the key action steps that can be taken to set the context for active learning include communicating expectations, getting to know students, and assembling the appropriate physical environment. Table  1 delineates these action steps for context setting and provides associated benefits and implementation tips for each step.
PREPARING FOR CLASS
Although context setting is critical to establishing an overall course climate conducive to active learning, preparation is essential for conducting each specific class effectively. Unlike preparation for a lecture, which focuses primarily on content, preparation for active learning in the classroom requires attention to both content and process. In effect, active learning requires preparation and planning for not only what content is delivered but also for how content is delivered.
Assuming the learning objectives and main topics have been discerned, a first step in preparing for a given class is to define the order and logical progression of the key topics (Gross Davis, 1993) . Some common strategies used to ensure content is addressed in a meaningful order are to organize content (a) around a theoretical framework, (b) according to time sequence, (c) by posing a problem and subsequently exploring solutions, (d) by starting Use photos of students to learn their names as quickly as possible. Obtain basic background information from students such as previous work experience, educational background, area of concentration, course expectations, and career aspirations.
Communicate expectations and ground rules
Ensures understanding and maximizes student commitment to collective learning Explain that the course will be delivered in an interactive way where students will actively participate in the learning process.
Let students know that the classroom is a safe environment where questions are encouraged, ambiguity is expected, experimentation is welcomed, and diversity is valued.
Use active learning principles from the very first class.
Assemble appropriate physical environment Aids class discussion and interaction If possible, arrange student seating in a horseshoe, rectangle or circle shape, making sure everyone can see.
Ensure availability of board space, white boards, and flip charts. Obtain in-class space or nearby space for breakout sessions.
with a concept and moving to application, (e) by moving from the general to the specific, and (f) by addressing pros and cons prior to working toward a resolution (Gross Davis, 1993, pp. 100-101; McKeachie, 1999, p. 78) .
Once the logical progression of key topics is determined, class preparation focuses on determining appropriate delivery modes for each key content block of the agenda (see Appendix A for a delineation of some possible delivery modes). For example, beginning each class with a discussion of current events in the business press related to the class topic is a delivery mode that is effective in bringing concepts to life and getting students talking right from the start of each class. Case studies are valuable for bridging the gap between theory and application (Bonwell & Eison, 1991, p. 39; Erskine, Leenders, & Mauffette-Leenders, 1998 ) and working through the challenges of making tough judgment calls. Debates or splitting the class into sections where each section adopts the perspective of a particular constituency (e.g., top management, frontline employees, customers, etc.) can be helpful for highlighting different stakeholder perspectives and the trade-offs in decision making. Small group breakouts or pair chats are useful delivery modes for encouraging brainstorming on a topic and developing team skills (Gross Davis, 1993; Silberman, 1996) . In sum, it is critical to select delivery modes that are going to effectively deliver content material and that are going to contribute to achieving learning objectives and developing the desired skills.
In addition to matching content with delivery mode, it is also important to consider how the learning styles of our students will mesh with various delivery modes.
There is a large body of research that acknowledges differences in student learning styles and focuses on matching teaching approaches with student learning styles (Cotton, 1995; De Vita, 2001; Felder & Soloman, 1999; Grasha, 1996; Gross Davis, 1993; Honey & Mumford, 1982; Kolb, 1984; Smith, 2002) . Recent research extends this work to show that the mismatching of teaching and learning styles helps students stretch their abilities (De Vita, 2001; Smith, 2002) . These studies find that by using a multitude of teaching techniques and approaches, teachers can tap into a range of different learning styles and also challenge their students to think and learn in new ways (De Vita, 2001; Keyser, 2000; Smith, 2002) . Therefore, in preparing to create an active learning classroom, it is important to use a variety of teaching delivery techniques.
An agenda and process map are also important to develop as part of class preparation. The agenda provides students with a roadmap for the class. It can also be referred to throughout the class to ensure everyone stays on track. An extension of the agenda that can be very useful as an at-a-glance reference for the instructor throughout the class is the process map, which is similar to the notion of a "lesson plan" used in human resource training and development (e.g., Noe, 2005, pp. 135-138) .
The process map or lesson plan can be used to delineate key areas of content and their associated delivery modes in more detail (see Appendix B). The process map also allows for the determination of specific visual aids that can be used to reinforce content. Another benefit of the process map is that it encourages consideration of the estimated timing of each block of content. One rule of thumb to keep students interested and motivated is to plan for a shift in delivery mode approximately every 20 minutes (Gross Davis, 1993, p. 63) . Thus, the process map is an effective tool for ensuring that the class stays on topic and on time. It allows integrative mapping of key topics, delivery modes, visual aids, and timing in an accessible and compact form for the instructor. Table 2 outlines action steps, benefits, and implementation tips that are associated with class preparation. More specifically, planning an agenda, determining delivery modes, allocating timing, planning visual aids, and providing guiding questions are discussed.
CLASS DELIVERY
Although context setting and class preparation are essential, class delivery is the dimension of the teaching process in which active learning in the classroom comes to life. There are a number of tactics that can be used in the classroom to ensure that the active learning planned for is effectively implemented in practice.
Managing class participation effectively is an important element of class delivery. Steps such as ensuring "air time" is well distributed and pausing to let more reticent students jump into discussions are helpful for engaging the broadest number of students (Bonwell & Eison, 1991; Keyser, 2000; McKeachie, 1999; Meyers & Jones, 1993; Silberman, 1996) . Consistently drawing on students' input and experience helps bridge the gap between theory and practice and also provides illustrative examples (Gross Davis, 1993; McKeachie, 1999; Meyers & Jones, 1993) .
Reinforcing key learning objectives during class delivery and ending each class with "takeaways" and a wrap-up allows students to prioritize and synthesize what has been covered (Gross Davis, 1993, p. 63) . Takeaways highlight the learning objectives that emerge from the different active learning components and the wrap-up underscores connections between that particular class session and the overall context of the course. Note that both takeaways and wrap-ups can be done by students interactively or in groups and Ensures everyone stays on track and class objectives are achieved Determine the main topics that are going to be covered in a given class.
Post agenda on board or flip chart, rather than on a slide, for visibility throughout the duration of the class.
Determine the most effective delivery mode(s) for each agenda item
Ensures the conscious and systematic integration of high impact delivery modes Consider various class delivery modes (see Appendix A for descriptions of possible delivery modes). Consider the content that needs to be delivered. Select which delivery modes will be most effective for each agenda item to meet learning objectives and maximize impact. Visualize and plan the details of how each delivery mode will "come to life" in the class.
Allocate timing
Enables effective pacing of class and prevents rushing through topics Estimate time required for each agenda item and associated delivery mode.
Assess the overall flow, balance, and rhythm of the class.
Plan visual aids
Makes class content easy to follow Determine which visual aids are most effective for each agenda item.
Determine the most effective way to lay out information on slides, boards, and overheads. Ensure that the appropriate technological support is available and booked.
Provide guiding questions for each class
Focuses student thinking while they read and draws connections between readings and class discussion Include 3 to 5 guiding questions in the syllabus for each class.
Hand out questions at the end of each class for the next class if guiding questions have not been included in the syllabus.
shared back to the class. Table 3 provides specific action steps, benefits, and implementation tips on class delivery.
CONTINUOUS IMPROVEMENT
Continuous improvement is the fourth dimension of the teaching process that is essential to creating active learning in the classroom. Some of the actions that can be taken to achieve continuous improvement are monitoring student learning, obtaining comprehensive feedback, reflecting on student ideas and suggestions, and adjusting class planning and delivery accordingly.
The input for continuous improvement is feedback from students. Indeed, the literature on education argues that seeking and acting on feedback from students is a vital but neglected aspect of the teaching process (Carson, 2000; Franklin, 2001; Van Voorhis, 1999) . This feedback can include nonverbal cues from students ranging from inattention to students sitting on the edge of their seats. Feedback can also include quick verbal checks during class, midterm written feedback, and comprehensive end-of-term evaluations (Grasha, 1996) .
Monitoring in-class understanding and energy is essential to sustaining an active and engaging classroom environment. For example, a simple question such as "Is everyone with me?" or "Are we ready to move on?" can provide a quick read on whether a change in pace is needed. Similarly, during-the-term written feedback can be used to monitor student understanding or obtain student input on various teaching techniques. Finally, end-of-term evaluations provide useful insights for reflecting on the course just taught and for making revisions to the course for future terms (Auster et al., 2005) .
Seeking verbal feedback during class and obtaining written, anonymous feedback during the term are important so that modifications can be made before a course is over. Ensuring comprehensive end-of-term evaluations are vital to continuous improvement of the course for subsequent terms. Table 4 provides specific actions, benefits, and implementation tips on continuous improvement.
Addressing Common Concerns About Creating Active Learning in the Classroom
Having discussed a number of action steps and implementation tips related to each of the four dimensions of the teaching process, we now address some typical faculty concerns about active learning in the classroom. Following each concern is a discussion of how it can be addressed or overcome so that active learning can be achieved. 
Benefits Implementation Tips
Leverage students' experiences and inputs Broadens sources of learning in the classroom and increases the relevance of course materials Have students share their work experiences during in-class discussions.
Provide opportunities for students to use their own work experiences in assignments. Ask students for specific questions, learning objectives, or input on topics.
Encourage students with significant expertise on a specific topic to lead a portion of a class.
Manage student participation effectively
Maximizes student involvement and engagement in the learning process Give students sufficient time to articulate their thoughts, without interrupting them.
Provide opportunity for wide participation by ensuring that particular students do not dominate "air time. Move away from a student who is speaking to increase student volume. Move close to cut student chit-chat. Use hand motions to communicate (e.g., nod head to encourage student to continue, time out sign to calm a heated discussion). Raise and lower voice for effect. Recognize that different students may have different comfort levels with active participation Minimizes discomfort while still ensuring that all students develop skills, confidence, and comfort level with public speaking Work with the quieter students outside of the class and set up "comfort zones" for in-class participation by: Giving advanced notice on a question to respond to in class.
Having them participate more fully in small group discussions or in online chat sessions perhaps presenting the group's views. Encouraging them to bring relevant newspaper and journal articles to class that can be used to start discussion.
Unless it is the norm at your school, be careful about cold-calling students because this tactic may alienate or intimidate students rather than invite their participation.
End every class with a wrap-up
Emphasizes key learnings
Highlight what was talked about and why it was important. Address any lingering questions or concerns about the class. Communicate or ask students to generate important "takeaways."
Explain how a particular class fits under the overall umbrella of the course and how it ties to previous and upcoming classes. "Any questions, thoughts, comments?" "Is everyone with me?" "Everybody ready to move on?"
"Are we moving too fast?"
Obtain written, anonymous feedback on content and delivery Provides input and gives ideas for improvement of future classes Determine whether qualitative or quantitative feedback is desired.
Obtain class-specific feedback with questions such as: "What part of today's class was most valuable to you and why?" "What part of today's class was most unclear to you and why?" Obtain feedback on class delivery with questions such as: "Are you finding class interesting and engaging? Why?" "What ideas do you have for making class more interesting and engaging for you?" Obtain feedback on the overall course thus far with questions such as: "What's going well in this course?" "What ideas do you have for improvement?" Develop a summary of results based on analysis of responses. Follow up with students about the feedback obtained and communicate what will be changed as a result.
Ensure comprehensive endof-term feedback Provides input and gives ideas for improvement to future iterations of the course Ensure that students are given an opportunity to suggest specific ideas for course improvement, both quantitatively and qualitatively.
Obtain feedback on: Overall course content. Relative assessments of each class of the course. Delivery. Evaluation methods used.
COMMON CONCERN 1: "ACTIVE LEARNING CAN ONLY WORK IN SMALLER CLASSES."
Some faculty may think that the type of active learning discussed in this article can only be attained in smaller classes. However, many of the steps and tips offered here can be tailored to large classes (Klionsky, 1998) . For example, formal breakout sessions may be logistically challenging and timeconsuming in a large class. Rather than struggling with the chaos of trying to facilitate formal breakout groups in a large class, a manageable alternative is to have students do a pair chat and spend a designated amount of time conversing with students sitting near them. Similarly, debriefing group breakouts by obtaining every group's input may seem a daunting task in large classes. An alternate option is to invite ideas from some groups and to poll the class to see which groups have similar views by a show of hands. This allows all students to share their views without spending the time to seek detailed input from each group. In sum, most of the steps and tips offered to create active learning can be adapted to larger classes.
COMMON CONCERN 2: "LECTURE IS THE ONLY WAY I CAN GET THROUGH THE MANDATORY CONTENT OF MY COURSE."
Sometimes faculty members believe that active learning in the classroom requires adopting a plethora of different techniques in every class. However, introducing only a few small changes can have dramatic effects. For example, in a core finance course, a minor change such as taking a few minutes at the start of class for a current events discussion can improve students' understanding of course content and illustrate real-world application of concepts and theories.
Lecture is recognized as a very effective method for covering large amounts of content. The challenge is to lecture in a manner that creates active learning. Some ways to transform a lecture into an engaging learning experience include incorporating anecdotes into a lecture to illustrate a concept or theory, posing stimulating questions to challenge the class, and seeking student feedback periodically to monitor student learning.
COMMON CONCERN 3: "WHEN THE CLASS IS DISCUSSION BASED AND PARTICIPATORY, IT GOES OFFTRACK AND IS HARD TO MANAGE."
Relinquishing even some control of the class by opening up class discussions can initially feel uncomfortable. However, if participation is planned for and systematically created, anxiety about going offtrack is alleviated, and the timing and overall direction of the class can be kept on track.
For example, when teaching using the case method, clear learning objectives ensure that course content is covered yet allow for flexibility, evolution of the learning process, and even the possibility of unexpected breakthrough thinking. Similarly, using key provocative questions to guide class participation provides the parameters for a manageable, focused discussion and prevents the random, wandering class discussion that many of us fear. In addition, using the process map (see Appendix B) to delineate a plan for when and how different segments of the discussion will occur can help keep the class on track and well managed.
COMMON CONCERN 4: "CREATING ACTIVE LEARNING TAKES TOO MUCH EFFORT, PLANNING, AND PREPARATION."
There is a learning curve associated with any changes in teaching delivery, particularly when they are first undertaken. However, the benefit of creating active learning in the classroom is that the effort, planning, and preparation lead to classes that are more fun and more meaningful. Students feel like they are members of a learning community rather than just numbers, and the likelihood of student satisfaction tends to increase. For example, creating a process map for class may take additional thought and time prior to class. However, this upfront planning will result in a class that has a logical flow, keeps students engaged, and maximizes student learning. As well, it is likely that less time will be spent after the class having to clear up confusion.
COMMON CONCERN 5: "CREATING ACTIVE LEARNING IS AN ART THAT CANNOT BE EASILY LEARNED."
Active learning in the classroom can seem difficult to achieve when observing someone who is proficient and experienced. However, as this article demonstrates, there are concrete action steps and implementation tips related to each dimension of the teaching process that are easy to adopt. As many or as few of these steps and tips can be used to create active learning as is comfortable, given personal style, course content, class size, and class composition.
Conclusion
You don't have to be "a natural." Preparation and teaching techniques can be learned. Don't get discouraged. Yes, it is personal, you are putting yourself on the line, but keep trying because it is so rewarding in the end. (2005 MBA Teaching Award Winner) Faculty members are under increasing pressure from their students and from their institutions to deliver excellence in the classroom. In this article, we offer a framework for understanding active learning in the classroom, provide specific actions steps and implementation tips, and address common concerns that might be raised by faculty reticent to adopt this systematic approach. Our hope is that both new faculty and more experienced faculty will find this approach useful in creating active learning in the classroom.
Our assumption in this article is that excellence in teaching does not come naturally but requires the development of skill and technique over many classes, over many terms. For many management educators, the evolution of their teaching approach may be reactive and incremental rather than a conscious, proactive process. If they have a positive experience with an in-class technique or exercise, they replicate it. If they have an unpleasant experience that leads to disgruntled students and less-than-optimum levels of learning, they try something new in an effort to turn the situation around. Although these types of incremental improvements are effective for resolving particular situations, a more systematic approach can accelerate the learning curve. By articulating and conceptualizing what many excellent teachers subconsciously do, this article makes the dynamics of active learning more explicit and the teaching process more conscious and proactive.
In addition to being able to meet the demands of institutions and students, using a systematic approach to creating active learning in the classroom offers the opportunity to reap something more: Students buzzing with anticipation at the start of class, students eagerly waving their hands in the air during class discussion, students building on each others' ideas toward new levels of understanding, and students still in their seats and wanting the class to continue when time has run out. There is nothing more satisfying for us as educators than learning from our classes and knowing our students are excited about coming to class and leave having had their expectations surpassed.
Appendix A Possible Delivery Modes Student presentations and "leads"
Enable students to take leadership of the learning process, bring their relevant work experience into the classroom, and hone their presentation skills by encouraging both formal and informal student presentations, some evaluated and some not evaluated, on topics and cases.
Cases
Offer real-world relevance and provide an opportunity to connect theory with application through the use of cases. Cases enable students to analyze problems faced by managers, identify key issues, evaluate alternatives, make decisions, and formulate action steps and implementation plans.
Simulation games
Use simulation games to apply key theories and show causes and effects of managerial decisions in action.
Role-plays
Assign roles to students and ask them to address a specific situation from the perspective of this role.
"Okay, Kim, you be the Senior VP." "Chris-you're the dissatisfied employee on your way into the Sr. VP's office to discuss the matter. Chris, what would you say?" "Kim, how would you respond?" "Take it away and run with it for about 5 minutes." "Now, Chris and Kim, choose someone to pick up your role and continue the conversation."
Debates
Conduct a class discussion where individuals must speak on behalf of their assigned point of view, even if they might not personally agree with this perspective.
"Everyone whose last name begins with A through K, jot down five arguments for the proposed regulations in this industry." "Everyone whose last name begins with L through Z, jot down five arguments against the proposed regulations in this industry."
Team work
Give students an opportunity to work with peers during class in order that they might share ideas and further their thinking.
Class splits
Break the class into groups based on seating location in the classroom and have them analyze and discuss an issue from different perspectives.
"Left side of the room, you are Michelle X in this case." "The center of the room, you are Jack P." "The right side of the room, you are Taylor Q."
Group work
Break the class into smaller groups to discuss an issue or analyze a case. Have them scribe ideas on a flip chart while they work and prepare a short presentation to share the results of their discussion with the class.
Pair discussion
For a quick variation on breakout groups, consider: Think, write, pair, discuss. Pose a question or issue to the class. Have students think about it and write down their thoughts and recommendations. Then, have them break into pairs to discuss their thoughts and have the pairs share back with the class.
Nominal group technique
When working in groups, have students record their thoughts on a post-it note. Then, have students share their views with the group and place their post-it note on the wall. This allows quieter students to get heard and may minimize groupthink.
Videos, DVDs, and guest speakers
Make it vivid by bringing concrete examples, real-world relevance, and expertise from the business world into the classroom through videos, DVDs, and guest speakers.
Current events and stories from the week
Improve students' understanding and demonstrate real-world application of theories and concepts by engaging the students in discussions of current events and stories from the week that are relevant to the course.
Lecture
Use lecture mode, reinforced with engaging visual aids, thought-provoking questions, and continuous monitoring of student learning, for content that is important to deliver in an uninterrupted form.
